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THIS is the third article to report on a project undertaken by the MLA to discover what factors make foreign language programs successful. The project was funded by the Andrew W. Mellon Foundation. In the fall of 1999, the MLA's Office of Foreign Language Programs conducted a survey to collect data relating to rising enrollments and specific practices of departments of foreign languages. In parts 1 and 2 of our report, the focus was on BA-, MA-, and PhD-granting departments and institutions (Goldberg and Welles; Goldberg, Lusin, and Welles); less emphasis was placed on AA-granting institutions. Because they are so different in structure and function, we decided to analyze language departments in AA-granting institutions in a separate article. While our project was undertaken to discover what features make foreign language programs successful, the results described in this report are not proof of a causal connection between program features and rising enrollments. What the results show are cooccurrences (associations, correlations) between features and enrollments; the frequency, strength, and circumstances of these co-occurrences do, however, suggest a causal link.
We defined successful departments as those with increasing enrollments. While such a quantitative measure excludes more subtle and complex ways of determining departmental success, it is a consistent measure and one often used by administrators to evaluate a department's progress. In parts 1 and 2 of our report, BA-, MA-, and PhD-granting language departments were broken out into language programs; for this study dealing with AA-granting institutions, the unit of analysis is the department. Five hundred and thirteen departments of AA-granting institutions participated in this survey. We excluded departments for which we did not have enrollment data, because they could not be categorized as having decreasing, stable, or increasing enrollments. We therefore had a base of 484 departments from 465 institutions. For some questions, the number is less than 484, because not all departments answered all the questions.
In our analysis of the data, we found that some features occur very frequently in AA-granting institutions and that some (not necessarily the same ones) have a high correlation with enrollment growth. The features that seem to matter most for AA-granting institutions are often different from those that matter for BA-, MA-, and PhD-granting institutions.
On the most obvious level, language departments in AA-granting institutions differ from those in BA-, MA-, and PhD-granting institutions because they are often part of large, nonlanguage divisions and do not offer advanced courses. They also differ in the languages that are taught in them. If we look for a moment at language programs rather than departments in AA-granting institutions, we can see that of 1,429 language programs, 34.9% are Spanish. The corresponding percentage for BA-, MA-, and PhD-granting institutions is 22.7% (of 4,318 language programs).
American Sign Language (ASL) is also a stronger presence in AA-granting institutions (2.6% of 1,429 programs) than in BA-, MA-, and PhD-granting institutions (0.6% of 4,318 programs).
The most commonly taught languages (Chinese, French, German, Italian, Japanese, Russian, and Spanish) are offered by institutions at all degree-granting levels. More European, Asian, African, Middle Eastern, and classical languages are offered by BA-, MA-, and PhD-granting institutions than by AA-granting institutions. But AA-granting institutions offer more Native American languages. Table 1 shows that departments in AA-granting institutions are at the high end of the continuum of growth seen at BA-, MA-, and PhD-granting institutions. The percentage of AA-granting institutions with increasing introductory-level foreign language enrollments from 1995 to 1999 is a robust 61.4%. For BA-granting institutions it is 49.5%, for MA-granting institutions it is 57.5%, and for PhD-granting institutions it is 51.7%. When broken down by language, the results are similar. In AA-granting institutions, the percentage of language programs with increasing introductorylevel enrollments is higher than in BA-, MA-, and PhD-granting institutions in every language except Russian and ASL (compare tables 2 and 3).
Practices and Features
The survey asked questions about departmental practices and features: teaching approaches, curricular characteristics, administrative arrangements, study abroad, and resources for students and faculty members. As might be expected, many departments in AAgranting institutions have close links to the community in which they are located. A large percentage (68.9) say that they sponsor language courses for the local community. A somewhat smaller but still significant percentage (43.2) sponsor lectures, 40.7% sponsor films, and 47.3% provide other interaction between the department and the neighboring community.
BA-, MA-, and PhD-granting institutions provide services for their local communities even more frequently than AA-granting institutions do: 60.8% sponsor lectures, 57.4% sponsor films, and 53.9% provide other interaction between the department and the local community. In one area AA-granting institutions are stronger: only 39.1% of BA-, MA-, and PhD-granting institutions sponsor language courses for the local community.
Given that many students at AA-granting institutions are not traditional students, and may require technological resources as a supplement to traditional classroom study, it is not surprising to find that the use of technology at AA-granting institutions, both by faculty members and students, is widespread. Seventyeight percent of departments provide support for faculty technology training. Technology resources for students are varied: 72.8% of departments provide technology resources for student practice outside the classroom, 67.7% provide it for in-classroom practice, 52.9% use technology for distance learning, and 58.9% have language labs on campus. (A lower percentage of departments use technology for testing and placement: 28.8%.)
By a small margin, departments in AA-granting institutions train faculty members in the use of technology (78.1%) more than do departments in BA-, MA-, and PhD-granting institutions (74.9%). Resources for the use of technology by students appear less frequently at AA-granting institutions than at BA-, MA-, and PhD-granting institutions, with one notable exception: technology resources for distance learning are much more frequently encountered at AA-granting institutions (52.9%) than at BA-, MA-, and PhD-granting institutions (25.6%).
AA-granting institutions engage in outreach efforts (articulation) between high school and college: 42.4% of departments facilitate the placement of high school students, and 43.6% have an exchange of information between faculty members from both levels. Outreach in the form of common curriculum development, however, is less frequent (23.8%).
In the area of outreach, AA-granting institutions are stronger than BA-, MA-, and PhD-granting institutions: they more frequently use their connection with high schools to facilitate the placement of incoming high school students (42.4% vs. 30.1%), and they more frequently engage in common curriculum development (23.8% vs. 18.1%). They have approximately the same frequency of exchange of information between high school and college faculty members as BA-, MA-, and PhD-granting institutions do (43.6% vs. 42.8%).
A remarkably high percentage of departments in AA-granting institutions (56.4) do not have a studyabroad program. This is to be expected: many students are older than traditional college students, work full-time, and have family obligations. They are therefore less likely to have the flexibility in their schedules to allow them to travel abroad for a semester or even a month of study. For departmental practices and features, in only nine of the forty-three questions analyzed is the AAgranting category significantly higher in frequency than the BA-, MA-, PhD-granting category (see table B in the appendix). It appears that departments in AA-granting institutions have less opportunity to provide special features and resources, beyond the basic ones, for their students and faculty members.
Correlations
A correlation shows which program feature is associated with enrollment growth and to what degree that association exists. Responses were analyzed by comparing programs with and without a specified feature or characteristic in the three categories of decreasing, stable, and increasing enrollments. We focus here on the relation of a feature to increasing enrollment. The percent that expresses the correlation of growth with a feature equals the difference between the percent of programs that have that feature and the percent that do not. For example, when there was a full-time coordinator for the introductory sequence, 69.2% of departments in AA-granting institutions had increasing enrollments; in the absence of that coordinator, only 57.9% had increasing enrollments. The correlation with growth is the difference between those percents: 11.3%. In other words, AA-granting institutions that have a full-time introductory-level coordinator are 11.3% more likely to experience enrollment growth than those that do not.
In this article, all features having a correlation with growth of 4% or greater will be discussed. Although 4% may appear to represent only a modest difference in gain from 1995 to 1999, it signals an annual average gain of 1%, and the consistency of that gain (not to mention that it points to the likelihood of continuation) is significant.
Heritage Learners
In AA-granting institutions, departmental features involving heritage learners all have correlations with growth of over 4% in enrollments. For departments that have specially designed classes for heritage learners, the correlation with growth is 4.8%; for those with special materials for heritage learners, it is 8.5%; and for those that have special preparation for faculty members to teach heritage learners, it is 15.6%. It would appear that language departments in AAgranting institutions are responding to the needs of heritage students, a significant segment of their student population. Students are enrolling in language courses in larger numbers wherever there are programs that accommodate their special circumstances. In contrast, language departments in BA-, MA-, and PhDgranting institutions have lower correlations with growth for these features, and only those that have special preparation for faculty members to teach heritage learners show a correlation with growth of 4.0%.
Coordinator for the Introductory Sequence
As stated above, when there is a full-time coordinator for the introductory sequence in AA-granting institutions, the correlation with growth in enrollments is an impressive 11.3%. This percentage suggests that the guidance and continuity provided by a coordinator help maintain a strong language program. (BA-, MA-, and PhD-granting institutions show a slightly negative association with this feature (-1.1%), but only when all languages and levels are grouped together.) 2 
Culture versus Literature
In AA-granting institutions, when there is an emphasis on culture rather than on literature in introductory language courses, the correlation with growth is 7.9%. Any other approach (an emphasis on literature rather than on culture or an equal emphasis on literature and culture) produces a negative correlation. The results for departments in BA-, MA-, and PhD-granting institutions show no correlation with growth over 4% except when the emphasis is on literature over culture in introductory language courses. But the low number of positive responses to that question means that this finding should not be considered indicative of a trend in the field, and therefore there is no basis for comparison with the results for AA-granting institutions. On the other hand, the number of positive responses from AA-granting institutions to the question of emphasis on culture over literature is quite high (211).
The Local Community
In three of the services provided for the local community-lectures, films, and language courses-AAgranting institutions show a negative correlation with growth in enrollment. Only in the fourth, "other interaction between the department and the local community," is there a positive correlation, 7.1%. Departments in BA-, MA-, and PhD-granting institutions are also weak in this area, with none of the correlations with growth approaching 4%.
Special Opportunities
Features that we grouped under the category "special opportunities" play a lesser role at AA-granting institutions than they do at BA-, MA-, and PhD-granting institutions. Only one feature, intensive language courses, has a good correlation with growth in enrollments (4.0%) and a sufficiently high number of positive responses to the question (52) to be significant. Other questions in this group have higher correlations with growth but a very low number of positive responses. Presemester programs have a 25.0% correlation with growth but only 11 positive responses; the corresponding numbers for language houses are 19.2% and 4, for internships in the community 10.3% and 19. But for BA-, MA-, and PhD-granting institutions, five of the eight features related to special opportunities for students have a high correlation with growth and in most cases the number of positive responses is not small.
Oral Proficiency Exams
Departments in AA-granting institutions were 6.4% more likely to experience a gain in enrollments if they conducted an assessment of students (during or after a course, in addition to assessment for purposes of grading) that used an oral proficiency exam. In contrast, departments in BA-, MA-, and PhDgranting institutions show a negative association with this use of oral proficiency exams.
Departmental Structure
A change in foreign language departments in AAgranting institutions from a single to a multilanguage structure is associated with a 14.2% correlation with growth. BA-, MA-, and PhD-granting institutions show only a small positive association with that feature (1.2%).
It is hard to explain why both the use of oral proficiency exams for assessment and change in departmental structure should be so strongly associated with growth in AA-granting institutions but not in BA-, MA-, and PhD-granting institutions. These features, after all, are not specifically related to the type of institution.
Study Abroad
The correlation of growth in study abroad with growth in enrollments in AA-granting institutions is 6.9%. The total number of departments answering the question positively, however, is only 60. This number reflects the difficulties that many students in AA-granting institutions have in finding the time and resources to travel abroad. Departments in BA-, MA-, and PhD-granting institutions show a high correlation with growth, 10.0%, in connection with increasing enrollments in study-abroad programs. Other study-abroad opportunities-internships and service programs-show a correlation with growth in AAgranting institutions, 9.0% and 12.3% respectively. Again, the number of departments answering the question positively is small-in both cases, around 30.
Reading and Writing versus Oral Practice
The final finding discussed here concerns a series of questions on the balance between reading-writing and oral practice in the introductory sequence. In AA-granting institutions, all possible combinations generate a negative or very low positive correlation with growth (emphasis on reading-writing over oral practice is -15.3% [with 36 positive responses], an equal emphasis on the two is -0.5% [with 167 positive responses], and an emphasis on oral practice over reading-writing is 0.9% [with 103 positive responses].) Surprisingly, only the last option, "Is the emphasis determined by the instructor?," produces a sufficiently large response to be significant: 4.4% (with 176 positive responses). For departments in BA-, MA-, and PhD-granting institutions, the correlation with growth on this question is zero. It may be that in small language departments-and in AAgranting institutions departments are smaller-instructors must decide for themselves how to structure their courses. (In AA-granting institutions, 22.2% of departments have a single language, while in BA-, MA-, and PhD-granting institutions only 15.7% of departments are single-language.)
In sum, certain features, such as service programs in the community, the emphasis on oral practice over reading and writing, and the use of technology resources for testing and placement, that are important on the BA-, MA-, and PhD-granting level are not significant at the AA-granting level. But in other areas, such as study abroad, presemester programs, internships in the community, and special preparation for faculty other services for heritage learners, introductory-level language coordinators, oral proficiency assessment, interaction between the department and the local community, departmental change from a single-to a multilanguage structure, intensive courses, the emphasis on culture over literature in introductory language courses, and the determination by the instructor of the balance between reading-writing and oral practice. What applies to BA-, MA-, and PhD-granting institutions does not necessarily apply to AA-granting institutions. The lower frequencies of response for AA-granting institutions indicate that these institutions often have more limitations in the special features that they can offer in their language departments. Students are often more limited in their time and resources. What AA-granting institutions do provide, judging from the large number of programs with rising enrollments, is compelling teaching. One wonders how much better enrollments would be if more financial resources were directed to foreign languages at these institutions.
Notes
1 The figures in these tables differ slightly from those in comparable tables in part 1 of this report (Goldberg and Welles), because the percentage of enrollment change used to define the category "stable" is different. In this article, stable departments are those with enrollment change between -5% and +5%; in part 1, "stable" was more narrowly defined.
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As stated in part 2 of this report (Goldberg, Lusin, and Welles), French and German advanced-level programs in BA-, MA-, and PhD-granting institutions have a correlation with growth of 12.8% and 8.9%, respectively, for this feature. The marked difference between these correlations and the correlation of -1.1% for departments in BA-, MA-, and PhD-granting institutions overall illustrates how results vary depending on the unit chosen for analysis. In the first case, the unit of analysis is the language program, not the department, and it is limited to advanced courses only. In the second, the unit of analysis is the department, and all languages and levels are grouped together. For correlations based on advanced language programs, see part 2. For correlations based on departments, see table D in the appendix. 
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